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The Writing Process
Drafting — During Writing Process

The teacher helps students:

Constantly evaluate the text in terms of purpose and audience.
Remember the content and larger purpose of writing.

Evaluate layout as appropriate to purpose, audience and the precise
message.

Think about pre-writing plan of how to start and end and about events and/or
supporting information.

Think about aspects of text such as coherence, clarity and voice.
Generate and negotiate alternative words, phrases, and sentences.

Select words for meaning that convey the message, create images, and
enrich meaning.

Consider ways to show rather than tell.

Make decisions about conventions.
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The Writing Process
Revision — Making It Better

“The essence of writing is rewriting” William Zinseer in Writers at Work
What is revision?

Revision is a way of making a piece of writing better. Revising should make a
piece of writing clearer and easier to read and understand. It should also make a
piece more interesting or fun for the reader to read.

What do writer’s look at when revising?

Content

Context established; context sustained
Ideas and/or events appropriate for established context
Content appropriate for audience
Writing holds reader’s interest
Writing is creative/ original
Interesting situation or problem
interesting events
Use of specific details that are effective and relate to purpose
Characters seem real
Setting is vivid
Information supports main ideas
Ideas well developed
Tone appropriate

Organization

Coherent order — logical, purposeful order of events
Clear plan
Paragraphs
Introduction — purposeful, interesting
Establishes events, characters, and/or setting
Does the first sentence grab the reader’s interest
Unity — Connections and/or relationships among events, actions, details, characters evident
Closure ties events/actions together ‘
Ending solves the problem

Style

Sentence structure
Structure effectively and consistently controlled
Varied type and length
Beginnings varied

Transitions apparent

Dialogue natural, effective

Vocabulary .
Words and expressions accurate and effective
imagery used
Specific words/phrases that enrich

Writing shows rather than tells

Style relates to form

Fluent, phrased reading




Revision Strategies C«\

Use of exemplars to show and evaluate the difference between first
and second drafts.

Students need to have revision modeled and be exposed to a variety of
writing examples to clearly understand the difference between first and
second draft writing. Students need to understand that revising is not
editing. Revising is not re-writing neatly and correcting conventions.
Whenever using a new form, model revision of a first draft with students.
Have students read first and second drafts and identify the differences. This
can be done in pairs, small groups or as a class.

Teach revision strategies in mini-lessons.

The mini-lessons should use short pieces. One to three paragraphs will
keep the learning focus clear and simple. You can use first-draft student
samples or teacher-generated samples.

Examples attached

Revising for specific criteria — student self- assessment and goal

setting. ‘

Engaging students in the use of criteria and/or questions applied to their éw
own writing. ‘

Students complete self-evaluations and/or peer evaluations of writing

assignments. In doing so, they will apply criteria appropriate to the purpose,

audience and form of the writing. These will include matters of content,

organization, diction and sentence structure. Evaluation moves on to include

editing criteria related to conventional usage in their writing.

Examples attached



Finding Exemplars
A Caution

Since it is true that students own their own writing and their other performances,
it is advisable to ask students and their parents for permission to collect
exemplars. Furthermore, it is advisable to present “anonymous exemplars” to
students. The following form may be useful:

Dear

Please sign the attached permlssron slip so that | may employ the enclosed work ,
sample written by your child as an instructional resource with other classes. Such N
samples are useful in lnstructrng students about important currrculum )
expectatlons e ,

| have already recelved your child's permrssmn to use the work sample to help
other students learn. Please be assured that your child's’ work will be presented
anonymously and that it erI be honored as an instructional resource.

Current Dlstrlot expectatlons require parental approval for use of a student’s work
as an rnstructlonal resource

If you have questlons or concerns you can call me at

Srncer_ely,

Sources of Exemplars

While teachers can collect their own exemplars, they will find exemplars in
several sources — newly authorized textual resources, achievement test
documents, CAMP documents, Writing Sense (Harcourt Brace), Edmonton
Public HLAT documents (annual).




Use of Exemplars For First And Second Drafts

Use a revision criteria checklist with the first draft exemplar.
Students can discuss as a class, groups or in pairs. You may have
students write a second draft prior to looking at the second draft
exemplar, or the teacher can have the class examine the second
draft exemplar immediately following discussion. Use the same
checklist with the second draft exemplar and discuss differences.

Have students read a first and second draft exemplar. Have them

discuss some or all of the following questions:

Was the introduction changed in the second draft? How? Why?

Did the writer add to or change any part of the format? How? Why?

Did the writer add to or change the content? How? Why?

Did the writer change sentence structure? How? Why? G
Did the writer change vocabulary? How? Why? |
Was the closure changed in the second draft? How? Why?

Did the organization or sequence change? How? Why?

Did the tone or voice change? How?



Grant Macewan Junior High School
1165-11A Avenue
Edmonton, AB

Ms. L. Mulley

System Analyst

Wesjave Engineering Ltd.
#510 — 752-8 Street North
Spruce Grove, AB

Dear Ms. Mulley:

My name is Jerry Michaels. Grant MacEwan
Junior High is have a Science Fair. It will be on
March 27, at 7:00 pm. It is the student counsel
who is having the Science Fair. We would like you
to be a judge.

When you get here you would go to the gym. It
would be good if you got here at 6:45.

We will really appresiate your judging at the
Science Fair.

The grade 7, 8 and 9 homerooms will have a
couple projects. You will judge them. You can
have some snacks when you are done your
judging. We need to know if you are coming by
March 13.

Yours truly,
Jerry Michaels




Grant Macewan Junior ngh School - . ‘ (
11615 - 11A Avenue '
Edmonton, AB

T2B 1K4 ;
January 3, 1996

Ms. L. Mulley

System Analyst
Wesjave Engineering Ltd.
#510 - 752-8 Street North
Spruce Grove, AB

T3C OR5

Dear Ms. Mulley:

Itis my distinguished honour to |nvxte youtobe a
honorary judge at our Science Fair. The Science Fair is -
being held by the student council at Grant MacEwan Junior
High, and is on March 27,1996 at7.00 p.m. .

Upon your arrival we please ask you to make your
way to a gymnasium. We would greatly apprec:ate if you
would be at the school around 6:45 p.m. ‘

You will be judging the top 2 projects from each
homeroom for grades 7, 8, and 9. For your greatly
appreciated volunteenng we will be serving refreshments
after the judging is completed. We ask that you please
respond to the office by March 13, 1996, :

We would be greatly honoured if you will be able to
judge our Science Fair.

Respectfully yoUrs,

Jefry Michaels -




REVISION CRITERIA FOR.BUSINESS LETTERS

| have accurately noted the date on my letter. [JYes [INo

I have used a colon (not a comma) fdlldwing the salutation

(e.g., Dear Mr. Jones: or Dear Dr. Smith) . [(JYes . [JNo

Without going into detail,vmy first paragraph builds background for
the addressee, e.g., introduces the topic. []Yes [CJNo

My letter clearly indicates its purpose in the first paragraph. The purpose
is to

-

My letter focusses its first paragraph on purpose and the following
paragraph(s) on limportant details related to the purpose.

] Yes ] No

My letter clearly indicates the actions which | want the addressee to take.
In my letter I request the addressee to

My letter includes all of the critical details related to the purpose and
action requested. [] Yes ] No

My words are specific. Particularly precise words are *

[ n' and “A .




10, -
11.
12.
13.

14.

15.

16.

17.
18.

19,

~ An effective sentence is

lf my letter has been assrgned l have checked that’ all of the critical

details i in the assignment have been included. ©  [] Yes [] No

The letter s tone is appropriate conSIderlng my relatlonshlp to the
addressee [:] Yes [:I No

]

| have included a good—wrll closing; e.g., “Thank you in advance for.

[] Yes [ No

My let’ter includes a complimentary closing; e.g., “Slncerely” or
“Yours truly”. D Yes ] No

| have included precrse and appropriate information related to my letter's
purpose. []Yes [ INo : :

@

My letter employs transition among its paragraphs by [

use of transition expressions; [ V ] brief reference
toa prevrous point. a

My sentence lengths are varied. [T] Yes [INo

| have varied the beginnings of my sentences. [ Yes [CINo

‘' have checked for errors in spelling and grammar/usage. [(JYes [INo

My letter follows a stahdard business format. | Yes I No

My envelope follows a standard business format. []Yes [INo

C




LANGUAGE ARTS ACHIEVEMENT TESTS IN WRTTING
FILE REFERENCE-C/GRAHAM 19 2000/PROGRAM wmrauncmmusm TESTS N WRMNG.DO

A COMPARATIVE EXPLORATION OF EXEMPLARS
: AND STUDENT WRITING '

Choose two exemplars of grade nine student writing.
Answer each of 'the followirig questidns:

1. Which exemplar has the more iﬁteresting introduction? Why?

2. Which exemplar is more effective in helping the reader visualize details? Cite
examples to support yourjudgment

_!‘

- 3. Which exemplar is more effective in its use of transition among paragraphs?

Why?

4. Which exemplar offers the better illustration ‘of sentence variety? ‘Why?

5. Whlch exemplar offers the better illustration of precise and colourful
' vocabulary’? Why’?
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.« editing and rewsmg

Achievement Criteria: GRADE EIGH

e ‘audience appeal
plan and shape writing for the particular effect it will have on the audlence
¢ contentand planning
"build on indepth knowledge to develop the topic
select details carefully to credte a dominant impression
e vocabulary and usage
make word choices that emphasize important ideas
include words or phrases that create an impression or mood
e organization and clarity
use a variety of transitional strategies to link ideas
delineate an-introduction, body and ending in their writing
maintain pufpose and point of view throughout
e style and voice:
" planand shape ideas in order to. create mood and tone
use literary techriiques to create particular effects
¢ sentence structure and grammar : :
‘use a variety of simple, compound, and complex sentence structures to commumcate effectlvely
e mechanics: spellmg, capxtahzatmn punctuation
compose wrmn in which the meaning is not obscured by errorsin punctuatlon spellmg, _capxtahzanon

shibw evidence of edmng and tevising to clarify and- enhance me

his ¢riteria in-sample:

Key: ‘ v\/V'S:gr'rvl'plé;shb_vys.év‘i_denc‘.e’;dfthis criteria. - é;\lpveyideh‘ge? f







The paper shows overall unity-and artisfry of conimunication.

The writing is focused, sustaifis the reader's intetest, and erigages audil
The content is imaginative; memorable, anid the topie’is skillfully develope
Vocabulary and usage are especially well cliosen for the form anid purpo:
The-organization and style of the pdper-create a sense of voice uniqué
Spelling, grammar, capitalization, and punctuation applications are controlled'to e

The writer fulfils the task and purposefally controls details and l'angp‘égjggéi'shgp'é th

the impact of the writing; errors aré hardly noticeable.

Achievement Criteria: GRADE EIGHT

audience appeal » .
v plan and shape writing for the.particular effect it will have on ihe audience
content and planning ' -

v build on indepth knowledge to develop the topic

v select details carefully to create a dominant impression

vocabulary and usage

v make word choices that emphasize important ideas

v include words or phrases that create an impression or mood

organization and clarity

v use a variety of transitional strategies to link ideas

v delineate an introduction, body and ending in their writing

v maintain purpose and point of view throughout

style and voice

v plan and shape ideas in otder to create mood and tone

v use literary techniques to create particular effects

sentence structure and grammar o o
v use a variety of simple 'éompoimd; and complex -sem'ence‘stjrucmrés,to
mechanics: spelling, caj ital,i'z,_afajon; punctuation o




| Sample of Student Work -
Plarining ‘
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Writing

I’'m two down in the Junior stroke play final with 4 holes to play. The previous years defending chanipion
is on a hot streak. I bend down to pick up the ball T just rolled in for par to half-split tie the swhole when
something grabs my index finger, then my hand, then my wrist, then my arm, then my whole body. 1 scream

for help but nobody dees hstens I look back up through the hole and see my opponent his jaw slack, pomtmg. 3

at me. Where am I?
S_ome‘one grabs my sh

R e.my score‘card and I
1 wm the 8] Amatu




T2 PROFICIENT

The writer fulfils the task and uses supportive details and effective language.

The paper reads smoothly and is clear and consistent throughout..

An awareness of audienice is maintained throughout the writing.

The content is clear and there is effective development of the topic.

There is evidence of precise vocabulary and usage suitable for-the form and purpose.

The-organization of the paper is cohierent and the voice and style'is appropriate.

Spelling, grammiar, capitalization, and punctuation applications are effective; errors are
few and do ot interfere with the writer's intended meaning.

Achievement Criteria;: GRADE EIGHT

audience appeal

v plan and shape writing for the particular effect it will have on the audience
coritent and planning

v build on indepth knowledge to develop the topic

v select details carefully to create a dominant impression
vocabulary and usage

v make word choices that emphasize important ideas

v/ include words or phrases that create an impression or mood
organization and clarity

0 use a variety of transitional strategies to link ideas

v delineate an introduction, body and ending in their writiig
v maintain purpose and point of view throughout

style and voice ‘

v plan and shape ideas in order to create mood and tone

v use literary techniques to create particular effects

sentence structure and grammar

/ usea variety of simnple, compound, and complex senitence striiciures to communicate efféctiv

writing in which the meaning is no

- spelling, capitalization, punctuation

t obiscured by errors in’punctuation, spelling; capita




GRADE 8: PROFICIENT

ET T —

Planning |
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Writing

“Oh come on Mom. I don’t want to go this weekend,” I whined.

“When I was your age I was always so excited when my parents were taking me on a camping
trip. You should be grateful to have parents who will take you on a camping trip,” my mom said
angrily. I just sighed and went to my room. I bet she was, [ thought sarcastically. My dad once told
me that when my mom was fourteen she hated going places with her parents, but my mom denied it,
and made me go anyway. So once everything was packed up we all squeezed into the truck and
headed for the mountains. Once we got there my mom forced me to go on a hike rather than sit and
play my Gameboy. It was freezing so we decided to go explore inside a cave where there wasn'’t as
much wind. We stepped inside and I lost my balance and fell into a dark hole pulling my mom down
with me. '

When we regained consciousness after a horrible fall, I had no idea where we were. My mom and
I Iooked up to see a teenage girl wearing hippie clothes and talking on the phone. She dldn»t seem to
see OF hear my mom or me. She was oomplammg to someone “Oh I hate m paren 18 they re




~Fartormarcs Grtera” ADEQUATE

The writer addresses the task and uses suffcxent details and some language conrrol

Thie paper generaily reads smoothly but may have a few awkward parts.

An awareness of audience i conveyed but may.fiot be sustained throughout.

The content is appropriate-and topic development is satisfactary.

There is evidence of generally sititable vocabulary and usage for the formi and purpose.

The organization of the papet is loglcal but-may-ramble.

Spelling, grammar, capitalization, and- punctuation applications are uncomplicated;
errors are evident but do'not sigriificantly intérfere with the writer's intended meaning.

Achievement Criteria: GRADE EIGHT

- e audience appeal

v plan and shape writing for the partlcular effect it will have on the audience
e content and planning

v build on indepth knowlédge to develop the topic

v select details carefully to create a dominant impression
e vocabulary and usage

v/ make word choices that emphasize important ideas

v include words or phrases that create an impression or mood
e organization and clarity

v use a variety of transitional strategies to link ideas

v delineate an introduction, body and ending in their writing
- v/ maintain purpose and point of view throughout
6‘“ e style and voice

v plan and shape ideas in order to create mood and tone

o use literary techniques to create particular effects

e sentence structure and: grammar
‘0 usea vanety ofSImpl : pound and complex sentence structures to- commumcate effectively




 GRADE 8: ADEQUATE

ple of Student Work

“Planning . ‘

e o Corurer
LW -«-.:, ide
ste wJlat & an be

AR AR e

' ot ho— oild Furnid

oul

Ve Lud % . - \

A R by L\,\: Foinds e

Fsl.\-a o5 ek

b prepred for
Writing

Dr. Philope’s Time Machine

I was just sitting here in my small 2 room apartment, when I opened up a recent issue of Time Mg
Magazine and found an article that read “Time Traveling.” “Should it be allowed or not?”

I sat there thinking, and when I carried on reading it said “Dr. Philope Wruck has just invented a time
machine that enables you to go a head or back in time!”

“Oh yeah!” I said in an excited voice. “This 1s going to be awsome.

When I finished reading the aritcle I found out he lived just two apartments down from me, and it only .
| costed $100.00 to try it out for 24 hours. I pulled myself together and ran two his apartment. 1 knocked twice. (
“What do ya want” a voice said from behind the door. “I want to try out the time machine!” I replied. )
- “Well come on in.” Philope responded.

T walked in his apartmerit; it was cold;:sorta creepy, over in the corner was the machme It was of fair size
fxth lots of hghts and button;.' “Where do ya wanta go’7" Phllope sald “Arou d. the early 1800’ " 1 replied.




Performance C

esses the task to someé degree and demrionstrates minimal langusge control.

awkward to read.

A consnderatlon :of audience: may be vague.

The contetit ‘and’ toplc development is sketchy.

Vocabulary and usage:choices are within a narrow range.

There is ev1dence of culty in ofganizing ideas.

Spelling, gramitiar, cap ahzanon and punctuation applications are mconsnstent errors may
mterfere'wnh‘ the writer's mtended meaning.

Achievement Criteria: GRADE EIGHT

s audience appeal
o plan and shape’ wntmg for the particular effect it will have on the audience
e content and planmng
o build on indepth knowledge to develop the topic
o select details carefully to create a dominant impression
o vocabulary and usage
o make word choices that emphasize important ideas
o include words or phrases that create an impression or mood
e organization'and clarity
0 usea varigty of transitional strategies to link ideas
v delineate an-introduction, body and ending in their writinig
< maintain purpose @nd point of view throughout
e style and voice
v plan and shiape idéas in-order to create mood and tone
v use Ilterary techmques to create particular effects
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Writing

I think time travel could be looked at through many different views. Some people might not want to
go in to the past, because it could alter the present. I think I would want to travel into the future, to
the year 2050. I would read the newspapers, watch the news and see what Canada has become. [
would not go and see family or friends that had in 1998 because it might not be want I would want to
see. I would simply just want to find out what my country has become. This is mainly because in
1998, I could try and prevent bad things that will happen in the future.

I would not gointo the past unless I was certain that I would niot change the present. For my own
interest, I would go see the dinosaurs. People make many asumtions on what the diriosaurs were
like, but I would know what they were like. T e

IfL c‘oullds,,'théQE» vould be m?:(’ihOSéS for time travel because to g, these things.are:in
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LEARNING FROM EXEMPLARS OF WRITING PRRT T

You will be working with two versions of the same story, written by the same student
writer. One version is the student’s original story. The other has been altered to help you
~ learn about effective writing. The versions have been marked “A™ and “B”’.

Instructions

After you read both versions of the story, answer the following questions. Your teacher
may ask you to work alone or in a small group. Use the numbers marked ‘on the two

versions of the story to answer the following questions.

1. An effective ending often presents a surprising twist or emphasizes the idea

suggested by the story. Which does so better? Why?

Version A Ending

Version B Ending

60 Which ending is better? Why?

2. An effective story often presents the feelings of a character. Which story better
shows the character’s feelings in the marked section? Why?




3. Look at the sentences in the sections that have been marked with a “3”. Copy the
two examples of sentences which begin with a subject and two which are
complete but begin differently. Which work better? Why?

Two sentences which begin with a subject:

1.

Two compete sentences which begin differently:

I.

Which work better in the story? Why?




4. Three words have been altered in one of the versions. These occur in sections
marked with a “4”. Which work better to help the reader visualize and to sense
feelings or emouons?

a. - > is more effective than” > because
b. “ * is more effective than « > because
c. © ” is more effective than ” because

5. From your learning in this exercise, indicate one goal for your own story writing:




6. Review the preferred version of the story and suggest ONE helpful revision that
would make the story even better.

| Suggested Revision —

Reason --




CREAK-BANG-THUD
. Version A

“ 1 could hear owls taunting me to enter the old house. After a minute of reflection, I
decided to go in.

As I opened the door, a wave of foul smelling odors reached my nose. From my pocket ]

2 produced a nose clip which I quickly put on. Suddenly, I heard the floor creak. I stood in
horror because a huge crack was coming towards me. When it reached me, the ground
beneath me shattered with a bang.

7 6‘ As I fell aimlessly, I could feel the walls closing in on me. Before I knew it, I was on the
amazingly soft floor with a thud. I felt around for my knapsack. Fear spread through my
body when I realized it wasn’t there. Fear changed to reality when my knapsack landed

.y onmyhead. Ipicked itup, reached in and took out a flashlight. As I tumned it on, I
realized why the floor was so soft. It was pure gold dust. When I looked around I saw a
¢e treasure chest. Then I realized I had no way out, until I saw the trap door. 1 stuffed my
pockets with gold and silver, opened the trap door and ran like crazy until I arrived home.

: C ' Grade 6 Student



CREAKXK-BANG-THUD
Version B

4 1could hear owls calling me to enter the old house. After a minute of reflection, I
decided to go m.

As I opened the door, a wave of foul smelling odors reached my nose. From my pocket I

2 produced a nose clip which I quickly put on. Suddenly, I heard a noise from the floor. 1
stood still because a huge crack was coming towards me. When it reached me, the
ground beneath me shattered with a bang.

74 I fell aimlessly, I could feel the walls closing in on me. Before I knew it, I was on the
amazingly soft floor with a surprise. I felt around for my knapsack. Fear spread through
my body when I realized it wasn’t there. Fear changed to reality when my knapsack

- landed on my head. 1 picked it up, reached in and took out a flashlight. I turned it on. 1
realized why the floor was so soft. It was pure gold dust. When [ looked around I saw a
treasure chest. Then I realized I had no way out, until I saw the trap door. I filled my

pockets with gold and silver, opened the trap door and ran like crazy until I arrived home.

| Itwas truly an exciting adventure! 111111

Grade 6 Student
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THE SURVIVAL NEEDS OF BABYSITTING
Version A

It was the Friday afternoon right afier having the wondrous last day of school before Christmas holidays.
The house was silent as everyone rela.xed for the first ime in a long while, but little did we know that one

The Gribley Gang were four living terrors of the earth, one four, one ﬁve, one seven, and one eight All of
them happened to be boys. They earned their names when Mrs. Barton, a relative, was sent to the funny
farm after spending one day with the four kids while their parents were at a convention on how to control
your children.

Anyway, we were all siting quietly in our living room when the silence was broken by the ringing of the
phone. My mother got it on the second ring. We listened so we could hear who it was. I was furthest
away 5o I had to rely on the others. My brother's face looked shocked and his eyes bugged out. He then
ran to the bedroom and locked the door. He had heard something frightening, so I listened carefully to try
to hear what it was. Just then my mother called out, “Who wants to baby sit for the Gribleys?” I was afraid
and tried to flee but my mother caught me by the shoulder and, after a short struggle, forced me to take the

deadly task.
“When will it be?” I sighed.

“In an hour and a half,” she replied. I almost died. An hour and a half, I thought, 'l] barely have time to
get my things together! I quickly went to my bedroom and unpinned a list from the bulletin board. My
other friends had visited the Gribley household and took notes on handy items to help me with babysitting &
the Gang if1 ever ended up in that fatal position. Istarted getting the requirements ready.

i. One large backpack to keep everything in.

2. One padlock to keep the gang out of the bag.

3. A bullwhip and chair (chair will be provided at house).

4. Knee, shoulder and shin pads.

5. First Aid.
6. Preserves (in case the little monsters contaminate the ones there).
7. 50 feet of nylon rope and chain to tie the little animals to their bed.
8. Something to use as a shield (I grabbed an old cupboard door).
8. Tool kit (the terrorists might loosen a few pipes).
10. Homework (optional, you might not get the convicts tied down in time).

Thad all the things on the list packed up in the backpack. I wrote my will in case tonight would be my last,
and stood by the phone in dire hope that Mrs. Gribley would phone and cancel.

The doorbell rang. I knew it was over. I paid my condolences to my family and left Only my skill and my
will to live would decide my fate. I hoped that all would end well as I closed the car door and entered the
Gribley home.

Grade 7 Student



THE SURVIVAL NEEDS OF BABYSITTING
Version B

It was the Friday afternoon right after having the wondrous last day of school before Christmas holidays.
The house was silent as everyone relaxed for the first time in a long while, but little did we know that one
of us was soon to be driven into babysitting for the GRIBLEY GANG!!!!!

The Gribley Gang were four li‘;ling terrors of the earth, one four, one five, one seven, and one eight. All of
them happened to be boys. They earned their names when Mrs. Barton, a relative, was sent to the funny

farm after spending one day with the four kids while their parents were at a convention on how to control
your children.

Anyway, we were all siting quietly in our living room when the silence was broken by the ninging of the
4 phone. My mother got it on the second ring. We all perked up our ears so we could hear who it was. 1 was
& furthest away so L had to rely on the others. My brother’s face froze and his eyes bugged out. He then
l-,i dashed to the bedroom and locked the door. He had heard something frightening, so I listened carefully to
try to hear what it was. Just then my mother called out, “Who wants to baby sit for the Gnibleys?” 1

2 shrieked and tried to flee but my mother caught me by the shoulder and, afier a short struggle, forced me to
take‘the deadly task.

“When will it be?” I sighed.

“In an hour and a half,” she replied. Ialmost died. An hour and a half, I thought, I'll barely have time to
get my things together! 1 quickly went to my bedroom and unpinned a list from the bulletin board. My
other friends had visited the Gribley household and took notes on handy items to help me with babysitting
the Gang if I ever ended up in that fatal position. Istarted getting the requirements ready.

1. One large backpack to keep everything in.

2. One padlock to keep the gang out of the bag.

3. A bullwhip and chair (chair will be provided at house).

4. Knee, shoulder and shin pads.

5. First Aid.
6. Preserves (in case the little monsters contaminate the ones there).
7. 50 feet of nylon rope and chain to tie the little animals to their bed.
8. Something to use as a shield (I grabbed an old cupboard door).
9. Tool kit (the terrorists might loosen a few pipes).
10. Homework (optional, you might not get the convicts tied down in time).

After I had all the things on the list packed up in the backpack, I wrote my will in case tonight would be my
last, and stood by the phone in dire hope that Mrs. Gribley would phone and cancel.

J When the doorbell range, I knew it was over. I paid my condolences to my family and left. Only my skill
and my will to live would decide my fate.

“I pray that I have what it takeé,” Ithought as I closed the car door to destiny.

) “Tonly hope!”
Grade 7 Student
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PRINCIPAL’S OFFICE
Version A

Billy Smith sat in his fourth grade class and pondered the mysteries of life. “I wonder how many dots there
are on the ceiling,” Billy wondered.

Billy started his slow counting. He could hear the drone of the teacher’s voice in the background when
suddenly the intercom blared on. “Miss Scalding?” inquired the voice from the intercom.

“Yes,” Miss Scalding replied.

“This is Principal Skinner. Is Billy Smith there?”

“Yes, he is,” Miss Scalding said while glaring at Billy from over her homn-rimmed glasses.
“Could you please send him down to my office immediately?” the principal asked.

Billy could feel the hairs on the back of his neck stand up as Miss Scalding said that he would be right
down. “Run along, Billy,” Miss Scalding commanded.

“On, great!’ Billy thought to himself as he left his quiet classroom. “What did I do this time? Could
Principal Skinner somehow have found out about the gum I put on Jim’s locker? I hope that’s not it. If it
15, he will probably stuff me in a small cart with no food or water and ship me to Bangkok where I will
have to serve Emperor Ching-Chayden for the rest of my life!”

“But maybe he found out about the ‘Kick Me’ sign I put on Richard’s back. If that's it, he will probably
stake me to an anthill in the middle of the desert, baste me in honey and watch the ants eat me alivel”
Sweat started to trickle down the back of Billy's neck as he thought these horrible thoughts.

“If the principal found out about the initials I scratched into the cafeteria table I would really get it,” Billy
worried. He would probably strap me to the roof of his car and drive around really fast until I threw up.
Then he would Velcro me to the wall. Then after all that, he would probably put me on a leash and walk
me through the park like a dog until my shoes are womn through!”

Billy rounded a comer, and there he was.... at the DOOR OF DOOM! ... the principal’s office. Billy
slowly pushed open the doorto the office and was confronted by the ultimate of horrors, the principal.

“Billy,” the principal said gruffly and gestured to a small chair across from his desk Billy sat down and
waited for his death.

“Billy,” the principal started, “I've called you in here to ask you why you got such a low mark on your last
creative writing story.”

Billy was so relieved that he almost wet his pants. “I won’t have to be a slave to some old emperor!” Billy

& ¥, > a2 : b 1rd
thought. “T won’t be staked fo an anthill! Twon't be velcroed to the walll Life is great!

“Well, Billy?” the principal asked.
“Er..umm...] guess it’s because I don’t have much imagination,” Billy answered calmly.

Grade 8 Student
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PRINCIPAL'’S OFFICE
Version B

Billy Smith sat in his fourth grade class and pondered the mysteries of life. “I wonder how many dots there
are on the ceiling,” Billy wondered.

Billy started his slow counting. He could hear the sound of the teacher’s voice in the background when
suddenly the intercom blared on. “Miss Scalding?” inquired the voice from the intercom.

“Yes,” Miss Scalding replied.

“This is Principal Skinner. Is Billy Smith there?”

“Yes, he is,” Miss Scalding said while looking at Billy from over her hom-rimmed glasses.
“Could you please send him down to my office immediately?” the principal asked.

Billy could feel the hairs on the back of his neck stand up as Miss Scalding said that he would be right
down. “Run along, Billy,” Miss Scalding said.

“On, great!’ Billy thought to himself as he left his quiet classroom. “What did I do this time? Could
Principal Skinner somehow have found out about the gum I put on Jim’s locker? 1hope that’s not it. He
will probably stuff me in a small cart with no food or water and ship me to Bangkok where I will have to
serve Emperor Ching-Chayden for the rest of my lifel”

“But maybe he found out about the ‘Kick Me’ sign 1 put on Richard’s back. He will probably stake me to (y
an anthill in the middle of the desert, baste me in honey and watch the ants eat me alivel” Sweat started to
trickle down the back of Billy’s neck as he thought these horrible thoughts.

“If the principal found out about the initials I scratched into the cafeteria table I would really get it Billy
worried. He would probably get mad at me and give me a lecture and make me stay after school.

Billy rounded a comer, and there he was.... at the DOOR OF DOOM! ...the principal’s office. Billy
slowly pushed open the door to the office and was confronted by the ultimate of horrors, the principal.

“Billy,” the principal said gruffly and gestured to a small chair across from his desk. Billy sat down and
waited for his death.

“Billy,” the principal started, “T've called you in here to ask you why you got such a low mark on your last
creative writing story.”

Billy was so relieved that he almost wet his pants. “I won’t have to be a slave to some old emperor!” Billy
thought. “1 won’t be staked to an anthill! 1 won’t get a lecture and stay after school! Life is great!”

“Welil, Biliy7” the principal asked.
“Er..umm...I guess it’s because I didn’t try hard enough,” Billy answered calmly.

Grade 8 Student
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THE DARK THAT COMES BEFORE
Version A

When I wake up, it is dark. I wait for my eyes to get used to it. They do not. I can’t see
a thing. 4

My mother’s voice is soft and nearby. “Where am 17 I ask. “Where are you?” She
takes my hand.

“You’re in the hospital. Try to remember.” Then I do. I feel the flames; the heat like a
nightmare returns.

“Yes, I remember.” Isay. Itis hard to speak. “What’s wrong with my eyes? Why can’t
I see?” I think I know the answer. I hear her crying.

“The damage to her comea is too severe.” The doctor’s words are clear but not harshly
spoken. “Further operations would be useless.” They think that I cannot hear, that I am

asleep.

My mother tells me later. She whispers, as though my ears are glass. “The doctor says

that he doesn’t know. He thinks you might be able to see. Bui not now. Laier.” Her

words are a cushion. They do not break my fall. I have already hit the ground.

The doctor uses skin grafis to fix my face. My mother tells me that I am beautiful and
that I have always been beautiful. I can feel the scars.

I am now allowed to get out of bed. Iam alone. I sit at the window. The sun is warm on
my face.

I talk to my mom. She is silent for long periods of time, withdrawn. Then she will start
to say something — about the weather. It is always a nice day, even if I know that it has
been raining. I decide that it is time to say what has been unsaid for too long. “I’'m
blind,” I say. Nothing. And then she is crying again.

She comes in. It is getting late. She sits down. “They have dogs, you know, for blind
people.” .

hadn’t thought about pets.

Grade 9 Student
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THE DARK THAT COMES BEFORE
Version B

When I wake up, I think that it is night. I wait for my eyes to take in the blackness, for
the forms of objects to define themselves. They do not. There are no forms, no blurred
outlines. I think that I am dead.

My mother’s voice is soft and nearby. “Where am 17 I ask. “Where are you?” She
takes my hand.

“You’re in the hospital. Try to remember.” Then I do. I feel the flames; the heat like a

4,1
3

Y

[

nightmare returns.

“Yes, I remember.” I say. It is hard to speak. “What’s wrong with my eyes? Why can’t
Isee?” Ithink I know the answer. I hear her crying.

“The damage to her cornea is too severe.” The doctor’s words are direct, but not harshly
spoken. “Further operations would be useless.” They think that I cannot hear, that I am
asleep.

My mother teils me later. She whispers, as though my ears are fragile glass. “The doctor C“
says that he doesn’t know. He thinks you might be able to see. But not now. Later.”
Although her words are a cushion, they do not break my fall. I have already hit the
ground.

The doctor uses skin grafts to reconstruct my face. My mother tells me that I am
beautiful and that I have always been beautiful. I can feel the scars.

1 am now allowed to get out of bed. When I am alone, I sit at the window. The sun is
warm on my face.

I talk to my mom. She is silent for long periods of time, withdrawn. Then she will start
to say something — about the weather. It is always a nice day, even if [ know that it has
been raining. I decide that it is time to say what has been unsaid for too long. “I'm
blind,” I say. Nothing. And then she is crying again.

She comes in. Itis getting late. She sits down. “They have dogs, you know, for blind
people.”

“Yes, I know,” I reply.
Grade 9 Student



LEARNING FROM EXEMPLARS OF WRITING - ©£ReT I

You will be working with two versions of a story written by a student in your grade level.
Version “A” has two words omitted, two sentences changed, and the ending sentence omitted.
Version “B” is the story as written by the student. Before you examine “Version B”, answer the
following questions to learn more about effective vocabulary, sentences and endings. Once you -
have completed your work, examine the student writer’s original story. Whose choices were

better?

1. The two omitted words are marked with a 1a and 1b. Insert words which are colourful and
effective.

1. a

1. b

2. Note the sentences marked 2a and 2b and bracketed. Combine the sentences
correctly and effectively to show how the ideas are connected.

2a

2b
3. Compose a final sentence which emphasizes the main idea and/or presents a

surprising twist.

4. Review the preferred version of the story and suggest ONE helpful revision that would
make the story even better.

Suggested Revision —

Reason —







WHITE WATER ADVENTURE
Version A

“Dad! It’s too high!”

But my voice drowned in the 1a : sound of the enormous rapids. Straining, I
forced myself to paddle to reach my destination safely. The paddles seemed to be
1b by the power of the might waves.

I looked back at my dad with pleading eyes, but only saw a frustrated figure paddling vigorously
trying to steer the kayak to safety. My face was frozen with fear; I was out of control. The kayak
collided with an enormous boulder, plunging my father and me into the icy, cold water. Iheard
the threatening roar of the waves as they rocketed against the barren cliff face. 2a (I felt myself
being hurled under the overpowering waves. I gasped for air. My body was swaying helplessly
in the waves.) My head crashed into a boulder. I fell unconscious.

2b (I woke. Iwas in a daze.) Isaw a blurred figure of my father standing over me. My dad
carried me to our car. 3.

Grade 6 Student



WHITE WATER ADVENTURE
Version B

“Dad! It’s too high!”

But my voice drowned in the thrashing sound of the enormous rapids. Straining, I forced myself
to paddle to reach my destination safely. The paddles seemed to be hypnotized by the power of
the might waves.

1 looked back at my dad with pleading eyes, but only saw a frustrated figure paddling vigorously
trying to steer the kayak to safety. My face was frozen with fear; I was out of control. The kayak
collided with an enormous boulder, plunging my father and me into the icy, cold water. I heard
the threatening roar of the waves as they rocketed against the barren cliff face. I gasped for air.
As 1 felt myself being hurled under the overpowering waves, my body was swaying helplessly in
the waves. My head crashed into a boulder. I fell unconscious.

When I woke, I was in a daze. I saw a blurred figure of my father standing over me. My dad
carried me to our car.

Grade 6 Student



WHERE’S MY MOTHER?
Version A

If there’s one thing in the world that I really object to, it would have to be going shopping with

my mother. Shopping with my sister is bad enough, but going shopping with my mother is even
worse. I can’t stand the way that she has to look in every store. It’s always, “Just one more store,
Shawn”, even if the mall is closing!

But that’s not the worst of it. 2a (This part I hate the most. My mother makes me try something
on in the change room. I come out. She has wandered off to the other side of the store!)

This reminds me of just 2 few days ago when my mother and [ decided that I needed 2 new pair of
jeans. As it turned out, we went to Mark’s Work Wearhouse because they usually have the best
selection. Of course, to see what size fit me, [ had to try some on.

After [ had managed to 1a my way into a pair, I decided that I had
better go out and show my mother that if I was planning to buy these jeans, we should buy a good
belt, and go to an alterations shop and have about two feet taken off the legs as well. Besides, my
mom always likes me to show her things that I try on, just so she can offer her own opinions on
how they fit me.

As I said before, coming out of the changeroom is the part 1 1b the most.

And sure enough, my mother had left me alone again this time, and had meandered off to the
other side of the store. No matter how many times I ask her not to do that, she always does.

2b (I searched the aisles. I embarrassed myself in the process. I eventually found her somewhere
in another department amusing herself among the Mountain Gear jackets.) Looking completely
and utterly ndiculous, I waddled my way up to her. When I say waddled, I mean that I must have
looked pretty stupid when my mom saw me, because 1 was using one hand to support myself on
the clothing shelves so I wouldn’t fall over, while the other hand was being used to hold up the
pants. Actually, the hand was doing nothing at all. Since there was still about a foot of pant leg
dragging behind me, I can’t really say that my hand was holding my pants up.

As you can see, dealing with situations like these without getting totally and profoundly
embarrassed, requires a good deal of skill and pride.

When my mother and I finally got into the car to come home, I explained to her how I really

disliked it when I had to look all over the store for her. She said she understood, and that it would
never happen again. 3.

Grade 7 Student



WHERE’S MY MOTHER?
: Version B

If there’s one thing in the world that I really object to, it would have to be going shopping with
my mother. Shopping with my sister is bad enough, but going shopping with my mother is even
worse. I can’t stand the way that she has to look in every store. It’s always, “Just one more store,
Shawn”, even if the mall is closing!

But that’s not the worst of it. The part [ hate the most is when my mother makes me try
something on in the changeroom and when I come out she has wandered off to the other side of
the store!

This reminds me of just a few days ago when my mother and I decided that I needed a new pair of
jeans. As it turned out, we went to Mark’s Work Wearhouse because they usually have the best
selection. Of course, to see what size fit me, I had to try some on.

After I had managed to fight my way into a pair, I decided that I had better go out and show my
mother that if I was planning to buy these jeans, we should buy a good belt, and go to an
alterations shop and have about two feet taken off the legs as well. Besides, my mom always:
likes me to show her things that I try on, just so she can offer her own opinions on how they fit

.
O
mc. ) t,_w

As I said before, coming out of the changeroom is the part I dread the most. And sure enough, my
mother had left me alone again this time, and had meandered off to the other side of the store.” No
matter how many times I ask her not to do that, she always does.

After a good while of searching the aisles, not to mention embarrassing myself in the process, I
eventually found her somewhere in another department amusing herself among the Mountain
Gear jackets.) Looking completely and utterly ridiculous, I waddled my way up to her. When I
say waddled, I mean that I must have looked pretty stupid when my mom saw me, because I was
using one hand to support myself on the clothing shelves so I wouldn’t fall over, while the other
hand was being used to hold up the pants. Actually, the hand was doing nothing at all. Since
there was still about a foot of pant leg dragging behind me, I can’t really say that my hand was
holding my pants up.

As you can see, dealing with situations like these without getting totally and profoundly
embarrassed, requires a good deal of skill and pride.

When my mother and I finally got into the car to come home, I explained to her how I really
disliked it when I had to look all over the store for her. She said she understood, and that it would
never happen again. This promise is one I won’t count on.

Grade 7 Student



LOST AT THE CARNIVAL
Version A

2a (My eyes scanned the California Fairgrounds. Everything was perfect.) Well, almost perfect.
What caught my attention was a beautiful young woman in her early twenties. She was slim and
about 5°5”. A light blue summer dress hung loosely on her, and her long, black, shiny hair was
windblown. The only imperfection was the worried expression that clouded her face.

Her eyes scanned the grounds while she ran from the Petting Zoo to the Ferris Wheel to the
Clowns spraying water at the passers-by. She was la , unlike the rest of the
crowd which walked slowly, in no rush, enjoying their cotton candy and hot dogs.

“Excuse me, mister, “ she said to a fourteen year old boy who was sweeping the grounds. “Have
you seen a three year old girl with black hair and blue eyes, wearing a red and white sailor dress?”
2b (She choked on her words. Tears slipped from her eyes.)

‘Why no ma’am, I haven’t. If I do I’ll take her to the Lost Children’s Pavilion. I’ll ask around if
anyone has seen her.”

“Her name’s Diana.”

The lady 1b a sob, her hands shaking, her hair sticking together from
perspiring. It’s a hard job running around on a hot summer night.

She checked my concession next. “Excuse me, sir. Have your seem a three year old girl with
black hair? She’s wearing a red and white dress with matching purse and holding a stuffed
sailboat.”

“No, ] haven’t, but I'll keep my eyes open.” I replied.

The lady’s head suddenly jumped back as she remembered the sweeper’s promise. She ran over
to the Lost Children’s Pavilion.

1 watched her ask a lady volunteer about Diana.

“Qh, she’s here,” answered the lady. “She told me that she couldn’t find you after you ‘wandered
away’ from the Sammy the Seal act.”

Diana’s mother’s blue eyes brightened and her hands stopped shaking as the lady led her to a
patch of grass under a tree where Dana was leisurely eating a bubblegum ice cream cone.
3.
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LOST AT THE CARNIVAL
Version B

As my eyes scanned the California Fairgrounds, everything was perfect. Well, almost perfect. What caught my
attention was a beautiful young woman in her early twenties. She was slim and about 5°5”. A light blue summer

dress hung loosely on her, and her long, black, shiny hair was windblown. The only imperfection was the worried
expression that clouded her face.

Her eyes scanned the grounds while she ran from the Petting Zoo to the Ferris Wheel to the Clowns spraying water at
the passers-by. She was frantic, unlike the rest of the crowd which walked slowly, in no rush, enjoying their cotton
candy and hot dogs.

“Excuse me, mister, “ she said to a fourteen year old boy who was sweeping the grounds. “Have you seen a three
year old girl with black hair and blue eyes, wearing a red and white sailor dress?” As she choked on her words, tears
slipped from her eyes.

‘Why no ma’am, I haven't. IfIdoT 11 take her to the Lost Children’s Pavilion. I'll ask around if anyone has seen
her.” '

“Her name’s Diana.” The lady stifled a sob, her hands shaking, her hair sticking together from perspiring. It’s a hard
job running around on a hot summer night.

She checked my concession next “Excuse me, sir. Have your seem a three year old girl with black hair? She’s
wearing a red and white dress with matching purse and holding a stuffed sailboat.”

“No, I haven't, but I'll keep my eyes open.” I replied. 6;’“3

The lady’s head suddenly jumped back as she remembered the sweeper’s promise. She ran over to the Lost
Children’s Pavilion. '

I watched her ask a lady volunteer about Diana.

“Oh, she’s here,” answered the lady. “She told me that she couldn’t find you after you ‘wandered away’ from the
Sammy the Seal act.”

Diana’s mother’s blue eyes brightened and her hands stopped shaking as the lady led her to a patch of grass undera
tree where Dana was leisurely eating a bubblegum ice cream cone.

“Mommy, I’m so glad they found you!” Diana cried.
“What do you mean, found me?”
“Mom, I got an ice cream cone. You got lost.” Diana answered with a note of confusion in her voice.

Grade 8 Student



ADVENTURES IN THE PARK
Version A

I slowly climbed the rough, rock-covered stairs. My heart was racing and my head throbbed. The
soles of my shoes tapped against the thin metal that was below me. 2a (I grasped the frost-
covered bar. I hauled myself up the last snowy stair.)

There was no turning back now. I squatted down and peeked over the edge. It was a long way
down. My hands trembled as I sat down, sticking first my right leg out, then my left. My bulky
orange and brown snowsuit made it hard to sit up straight. It was probably my last year init. I
straightened my fingers in my mittens and adjusted my scarf, so only my eyes were showing.

Then I heard my mother urging me on. I couldn’t let her down, but when I looked at what lay
ahead of me I just knew I couldn’t do it. I gazed at my mother with pleading eyes, but she was
chatting to one of the other mothers. I decided that if I made quick run for it, she would think that
I had gone down.

2b (I was struggling to my feet. I looked up, and there he was. Billy Morgan was the bully of my
kindergarten class.) He smiled wickedly and with one swoop, he thumped me down. 1

la for the side bar and latched onto it. My head was hangmg over
the side and I had to bit my lip to restrain myseif from screaming.

I gazed up and saw Billy, hands on hips, laughing his head off. I 1b back the tears
and tried to wiggle my way back up the plateau but Billy was in my way.

Suddenly, I felt his dirty little paws on my hands, trying to release them. There was no chance

- against him. He was 3°8”, and I was only 3°2”.

[ knew I was going to fall, but I figured if I was going down, he was coming with me. I latched
onto his boots and felt myself tumbling down into the red sand below.

Billy jumped up before we hit the ground. He punched me and I cried, but inside I was chuckling.
“See?” cajoled my mother. “It wasn’t so bad.”

Wasn’t so bad! Hadn’t she been looking? Hadn’t she seen the torture I had gone through?
3. '

(Grade 9 Student



ADVENTURES IN THE PARK
Version B

I slowly climbed the rough, rock-covered stairs. My heart was racing and my head throbbed. The
soles of my shoes tapped against the thin metal that was below me. Grasping the frost-covered
bar, I hauled myself up the last snowy stair.

There was no turning back now. I squatted down and peeked over the edge. It was a long way
down. My hands trembled as I sat down, sticking first my right leg out, then my left. My bulky
orange and brown snowsuit made it hard to sit up straight. It was probably my last year init. I
straightened my fingers in my mittens and adjusted my scarf, so only my eyes were showing.

Then I heard my mother urging me on. I couldn’t let her down, but when I looked at what lay
ahead of me I just knew I couldn’t do it. I gazed at my mother with pleading eyes, but she was
chatting to one of the other mothers. I decided that if I made quick run for it, she would think that
I had gone down.

As [ was struggling to my feet, I looked up, and there he was, Billy Morgan, the bully of my

kindergarten class. He smiled wickedly and with one swoop, he thumped me down. 1 groped for v
the side bar and latched onto it. My head was hanging over the side and I had to bit my lip to C
restrain myself from screaming. oy

I gazed up and saw Billy, hands on hips, laughing his head off. I sniffed back the tears and tried
to wiggle my way back up the plateau but Billy was in my way.

Suddenly, I felt his dirty little paws on my hands, trying to release them. There was no chance
against him. He was 3°8”, and I was only 3°2”.

I knew I was going to fall, but I figured if I was going down, he was coming with me. I latched
onto his boots and felt myself tumbling down into the red sand below.

Billy jumped up before we hit the ground. He punched me and I cried, but inside I was chuckling.
“See?” cajoled my mother. “It wasn’t so bad.”
'Wasn’t so bad! Hadn’t she been looking? Hadn’t she seen the torture I had gone through? From

that day on, I would never go on the slide again.

Grade 9 Student



Revising For Specific Criteria —
Student Self- Assessment And Goal Setting

Samples

Engaging students in the use of criteria and/or questions applied to their
own writing.

Students complete self-evaluations and/or peer evaluations of writing
assignments. In doing so, they will apply criteria appropriate to the purpose,
audience and form of the writing. These will include matters of content,
organization, diction and sentence structure. Evaluation moves on to include
editing criteria related to conventional usage in their writing.

Examples attached







‘CONTENT CRITERIA

C  NAME: | . CLASS:

DATE: ____ ASSIGNMENT:_

CHECK RELEVANT CRITERIA

1. In my wriﬁng,il am:
telling a story
explaining

arguing, or

-t

with the purpose of

2. | have checked that | have not wandered from my purpose, that is, all
parts of my writing relate directly to my purpose. [ |Yes [ ]No

3.a. Ifl am explaining or arguing, my three or four main ideas are:

(1)_—

(2)

3).

(4)_




3. b.

4.a.

If 1 am telling :'a story, an ifnportant idea suggested by the story is that

I have checked that each of my main ideas is supportéd with examples,
reasons, facts, illustrations or details. ]:] Yes [:' No

The paragraph or section which has the mdst complete and purposeful
details begins with the sentence,

“®

C




CRITERIA FOR ORGANIZATION

NAME: _ . cuess

‘DAT.E: I ASSIGNMENT:
CHECK RELEVANT CRITERIA
1. Ifl have used a title, | have chosen it

to point to the main idea

to symbolize a character or idea
to foreshadow an event

to achieve humor or irony

other h

2. My introduction is effective because it

asks an important question related to my purpose

tells a brief, interesting, story related to my purpose

states a startling fact or example related to my purpose

tells about a foolish or incorrect view related to my topic
presents a dramatic event or conflict, an interesting conversation

or description of setting which features movement or action
~ related to my purpose

other »
3. My introduction clearly focusses my reader on my purpose. [JYes[]No
4. The paragraph which most effectively focusses on one single idea without

rambling begins with the sentence

u“ .




LANGUAGE ARTS ACHIEVEMENT TESTS lN WRITING
FILE REFERENGE.C:/GRAHAM #9-2000PROGRAM WRITING/ACHIEVEMENT TESTS IN WRITING.0O

SENTENCE STRUCTURE CRITERIA C

'NAME: | | - class_
* DATE: | __ ASSIGNMENT:

CHECK RELEVANT CRITERIAT]

1. I'have varied my sentences in length and beginnings. [ JlYes [ JNo
2. An effective longer sentence WhICh beglns with something other than the
subject is
3. An effective short'sentence is
4. My favourite sentence is *
5. [ have checked that all of my sentences are complete. [_|Yes [ ]No
6. | have checked that sentences are correctly concluded with a period,

question mark, exclamation point or a semi-colon between two connected,
complete thoughts. [ ] Yes []No




CONVENTIONS CRITERIA

NAME: o "~ CLASS:

DATE: ASSIGNMENT:_

1. | have }chec'ked my writing to correct these errors.

YES | NO

Incorrect capital letters

Incorrect use of apostrophes

Sentence fragments

Run-on sentences:

Incorrect use of quotation marks

Sudden switch from essay to point form

Misuse of who, Which, and that

Misuse of it’s and its

Misuse of there, their, and they're

Switch from past to present tense

Switch in voice(é.g., Ito‘you)

2. | have checked for spelling and have made the following corrections:

ERRORS | [CORRECTIONS |







PERSONAL REVISION CHECKLIST (NARRATIVE)

CONTENT

YES

NO

Are the events and/or actlons bellevable? Do they fi t wrth my story'? :

Have | described my characters clearly?

Did | describe my setting and create a moad?

Do my events and actions fit with the behavnor of the characters and the mood of
the story?

Have | considered my audience?

ORGANIZATION

YES.

NO

| Did | create an- interesting introduction?

{ Do my events and actions happen in order?

Did | show details that connect the action and character(s) to the whole story?

| Did | arrange my story events and details into paragraphs?

Does my endlng tie the story together’7

SENTENCE STRUCTURE

YES

NO

Are my sentences interesting and varled in length?

. Have | used a variety of sentences?

Did | start sentences in a variety of ways?

VOCABU LARY

YES

NO

Have | chosen words to make my story more mterestlng'?

Are my words showing rather than telling?

Have | used words that will convey the message | want'?

'CONVENTIONS

YES

NO

Are all my words correctly spelied?

Does my punctuation make the meaning clear?

Have | used correct grammar? -

| s my handwriting easy to read?







SELF-ASSESSMENT CRITERIA (NARRATIVE WRITING)

(| CONTENT | - [YES[ NO

Are the events and/or actions believable? Do they fit wnth my story?

Have | descnbe my characters clearly?

Did | describe my setting and create a mood?

Do my events and actions fit with the béhavior of the characters and the mood
of the story?

Have | considered my audience?

CONTENT

1. The following are the most specific :édjectives that | used to describe character:

, and

2. The following are the most specific adjectives that | used to describe my setting and

C create mood:

3. I have re-read my stbry (silently/aloud) to vcheck that my events/actions are
believable and fit with my story. [ ]JYes [ ]No

, and

¥

One example of a believable event / action in my story is

4. | have considered my audience by:
writing from the same point of view

'including enough informatibn so that the'réader can understand




ORGANIZATION | YES | NO

Did | create an interesting introduction?

Do my evénfs and actionS'happen in order?

Did | show details th‘é_t connect the action and character(s) to the whole story?

Did | arrahge my story events and details into paragfaphs?

Does my ending tie the story together?

ORGANIZATION

1. My opening creates intereét and sets the scene by

2. The main events/actions in my story have been arranged in the following order:

First,

Second, | | - C

Third,

Fourth,

Fifth,

- 3. The details which ad&AintereSt and suppbrt one of my events / actions are:

4. | have arranged my story events / details by starting a new paragraph for each new
idea and/or speaker. [dyes - [INo

5. My ending finishes my story effectively by




SENTENCE STRUCTURE - - . YES [ NO

Are my sentences interesting and varied in Iength? ' I
‘| Have | used a variety of sentence structures?
( Did | start sentences in a variety of ways?

SENTENCE STRUCTURE

1. I have varied my sentence lengths and beginnings. [ ] Yes [INo

2. An effective longer sentence is:

3. An effective shorter sentence is

v}

4. | have used a variety of sentence structures. [lYes ~ []No

a. Asimple sentence contains one main clause. e.g., / ran down the street.

A simple sentence that | used is

b. A compound sentence contains 2 or more main ciauses. e. g., | was tired, but |
stayed up. e.g., I am hungry and | would like to eat right now.

A compound sentence that | used is

c. A complex sentence contains one main clause and one or more subordinate
clauses. e.g., As our ship approached Mars, I could hardly walt e.g., | felt happy
when the snow finally started.

e

A complex sentence that | used is




vS_e'nte‘nce Structure Cont'in‘ued..,- o

5. | have re-read my story to check for
" a. sentence fragments [Jyes [No
b. fun_-bn sentences [ ]Yes [ JNo

c. Something | changed was




- 2. Avery effective or colorful-expression is—_-

VOCABULARY

YES

NO

Have | chosen words to make my story more interesting?

Are my words showing rather than telling?

Have | used specific words to create the images | want?

VOCABULARY

1. I have checked that all my words are precise and descriptive.

Three very specific words are ,

[ JYes [INo

, and.

3. An example of showing rather than telling in my story is

4. Words | have chosen to convey a mood are

5. During editing, | substituted these words

, and

, for the following words

. and

, because




_CONVENTIONS _ | - YES [ NO

Are all my words correctly spelled?

Does my punctuation make the meaning clear"?’

Have | indented for new speakers and/or new paragraphs?

Have | used correct grammar'? ‘

Is my handwriting clear?

CONVENTIONS

1. I'have checked my writing for correct spelling. Three spellings | was unsure of were

, : ~ , and

After checking, 1 think these words should be spelled

,and __ ‘ . C

2. | have checked that my sentences begin with a capital and end with a penod () a

question mark (?) or an exclamation mark (!). An example ofa sentence with correct
punctuation and capitalization is

3. | have checked that | lndented for new speakers and/or new paragraphs

[___]Yes []No

4. | have used appropnate punctuatlon (quotation marks, commas, etc.) for dialogue.

[:] Yes [ ]No




Conventions éontinued...

5. In checking my grammar, | have‘check'ed that my subjedt's'and Verbs agree.

[JYes CINo

a. An example of a sentence with a singular subject and singular verb is:

S \'} o
- The beleagured general was slumped in his seat

An example from my story is:

b. An example of a sentence with aplural subject and a plural verb is:

All soldiers who fought in World War Il were not evil.

~ An example from my story is:







CRITERIA FOR NARRATIVE WRlTING

CHECK RELEVANT CRITERlA |

1. Characters are Irfelrke their speech is reallstlc and mdrvrduahstlc

[] Yes [JNo

My most lifelike character is S R because

2. The best illustration of character motivation (i.e., reason for behaviour) in my

narratlve is

3. The protagonist changes as a result of the events in my story in that he/she

4. The story's point of view (person who tells the story ie

because

: 5. The section of the plot which best shows action and character rather than just

telllng about them is




~ Criteria for Narrative Writing Continued . . .

6. My story's conflict is - o - . : C

7. My story focusses on the thoughts and feelings associated with conflict when
it S

Yy

8. The climax to my story is logical because

9. | have checked that every event in the story clearly connects to every other
event, to the conflict and to the climax. | []Yes []No

10. My story’s most lifelike dialogue is

11. Details of Setting which are emphésized are _




Criteria for Narrative Writing Continued . . .

C —12. My story 3uggésts the following insight or theme:

13. My story’s titlé has been chosen to

14. | have thbughtfully used the following techniques:

[ ] flashback [ Jirony [_Jsymbolism [ Jother

My reason(s) for using the techniques is (are) to







Narrative Checklist

Needs
Awesome 0O.K. Work

I have a comprehensive plan. (outline, web, story map)

My beginning introduces the characters, setting and
time.

I have clearly indicated a problem the character(s)
must solve.

I have set up 2-3 “roadblocks” that the character(s)
must overcome.

These “roadblocks” became events that are in a logical
sequence.

There is a point where the character(s) overcome and
are able to solve the problem.

The ending resolves the problem and the characters are
at peace.

I developed my character so the reader was informed
and was involved.

The setting was clearly described to put the reader into
the story.

J.Cooper; 2001



Narrative Checklist

Awesome

Needs
0.K. Work

I made a plan for my story.

My beginning tells about who is in the story

My story tells about what my characters thought

My story tells about how my characters looked

My story tells about what my characters said

My story tells about what my characters did

[ talked about where the story takes place

I mentioned about the weather.

I told when the story happened.

There 1s a problem for my character to solve.

I wrote about how they could solve it.

I told about how the story ended.

J.Cooper; 2001

7



Making Your Story Stronger!

The Lead: | used...

The Characters: | introduced them by telhng about how they look,
move and dress.

I talked about their thoughts and feelings and their habits and
personality.

Colourful Language: Nouns, verbs, modifiers
I made 3 or more general nouns more specific.

[ made 3 or more verbs more powerful.

I changed or added 3 or more modifiers.

Effective Dialogue: If | used dialogue; | made the characters
sound real.

The ending: | ended my story by......

Sentence Structure: | checked my sentence beginnings.
| combined sentences to add variety.







| Check your writing
In this piece of redlistic fiction... Excellent  Okay Needs
work
1 Istart mgA story off with a bang! Q Q
2. Iclearlyidentify the problem to be a
solved.
3. My characters runinto at least one a Q Q
roadblock while trying to solve their
problem.
. The problem is solved at the end of - - -
the story.
5. Thecharacters are believable. (They - - -
act, talk and think in ways similar to
people T know.)
Q Q Q

6. Ishow how the main character
changed (or learned something) by the
end of the story.

What details can T add to make my main character

seem more redl?

Copyright © Resource Dévelopmenf Services, Edmonton Public Schools, 1999.
Permission to copy rubrics and student pages granted to purchasing school only.

Pushing the Pencil « Page 99

4

R S50 S5V I O TN £ T 4 Y T 0 T S S S B SN T O T B A O B IR IR O

R e

£ O

Y Y Oy e

¢

Cr ey v oy iy



N S 4

RN N N N W S 4

B AP AT WY A

| Check your writing

In this personal narrative...

Excellent  Okay

Needs
work

1. My beginning sentence grabs the:
reader’s inferest.

Q

d

Q

9. 1 tell the story from my personal point
of view. |

3. Itell the storygin 1-2-3 order.

4. T include enough backgrodnd
information that the reader
understands:

when the story takes place
where it took place

who is involved

what happened

why it's an important memory for
me

CcCOoo0o00

O0o0oD 0

Co000

5. Itel the storyin the past tense. (For
example: walked, talked, said.)

O

O

O

To make my story more redlistic, I could add details

aboudt...
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| Check your writing
- In my response... Excellent  Okay Needs
work
1. Imake an observation about what is Q Q Q
happening in the story or how «
character is acting or feeling.
2. Texplain how this story or chapter Q Q u

reminds me of something from my own
life or something from another book
or movie.,

3. Ipredict what might happen next.

4. Task aquestion about something that Q
I don't understand or that doesn't
make sense to me.

( 5. Iquote my Favouﬁife line and fell why 1 a
Y, like it.

The character in this book is like/unlike me in this way...

C ’
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| Check your writing

In my business letter... Excellent  Okay Needs -
work
1. My return address includes all Q Q Q
necessary information.
9. Myinside address includes all a Q Q
necessary information.
3. Istate mypurpose in the first Q Q Q
sentence.
¥, 1focus onone subject only. Q a a
5. Texplain main points clearly. a Q Q
6. Iwriteinshort paragraphs. a | a
7. Tinclude necessary facts and details. a a U
8. My toneis polite. u a Q ( |
9. My envelope contains all the necessary a d Q
information.

1 could make my point clearer by...

»»»»»

s O
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| Check your writing

: <- In my friendly letter... : Excellent  Okay Needs

‘,' work
1. The return address and date are at Q a a

| the top of the page.

2. Ishare at least three inferesting a Q Q

! pieces of new information or ideas.

3. My foneis friendly and polite. U t Q

) ¥, My envelope contains all the necessary 0 0O

} information.

Some questions I can ask my friend...

A R N N 4

I 4

AW RN AU G AR NT S W e R

\F

C —
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| Check your writing

In my descriptive writing... Excellent  Okay Needs
work
1. Iusestrongwords to tell my story. U a
9. Tinclude specific information that Q a Q
helps readers create pictures in their
minds.
3. Iname all my characters and give clues U Q u
to what that character looks like and
acts like.
£, I use q’r least two senses to create an 0O 0 0
image in mg story.
5. Imake at least one comparison in mg - - d
story. :
Q a a

6. 1use words to show rather than tell
my reader what is happening in the
story.

Some strong words and sensory images I could add are
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| Check your writing

In my directions... Excellent  Okay }i‘:‘z‘::ﬂ
1. My directions are in 1-2-3 order. Q a a
9. Tuse action words. a Q a
3. Igive enough detail Q Q U
¥, There are no Unnecessary words. - - s
U a a

5. Thave asked another person fo test
out my directions.

Diections need to be clear because...
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| Check your writing

In my persaasive writing... Excelent  Okay Needs
work

1. Thave astrong opening that clearly a Q Q
states my position.

2. Igive three reasons for my position. Q Q

3. Igive supporting details for each of a Q Q
my reasons.

4. Iuse at least two different ways to Q Q Q
persuade.

5. Ihave astrongending. Q 4 Q

I could make my argument stronger by...
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| Check your writing

C Needs

In my comparison... Excellent  Okay

work

1. Tintroduce the Two things orideas I Q Q
am comparing,

2. Texplain three or more ways that two U U
things are similar.

3. Texplain three or more ways that two U |
things are different.
4. 1give specific detfails and/or examples Q a
for each.
5. Tuselinking words to tie my ideas Q Q
fogether.
N 6. Isummarize how these two things or Q o
(j ideas are alike and different.

S

In a comparison, it is important to...

C
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LANGUAGE ARTS ACHIEVEMENT TESTS IN WRITING

FILE REFERENCE:C/GRAHAM 29-2000 WRITING/ACHIEVEMENT TESTS IN WRITING.DO

POSITION PAPER | S

YES « CONTENT
Is the issue stated clearly in question format?

Are both sides of the issue presented in the opening paragraph?

Are the arguments presented with supporting information?

Have | re-stated the two points of view in my summary?

Is ' my opinion stated in my conclusion?

YES « ORGANIZATION

In my opening paragraph, have | stated the issue and the two
opposing views?

Have | stated arguments for the issue and provided reasons to

support this point of view?
Does my conclusion include a summary and my opinion? C

YES « SENTENCE STRUCTURE
Have | written in the present tense?

Have | used a variety of sentences?

Have | used objective reference (many people feel, one reason is,
some people argue, on the other hand)?

Have | connected sentences with conjunctions, joining or hnkmg
words (another reason, firstly, such as, etc.)?

YES ¢ VOCABULARY '
[ ] Did 1 use language that strengthened my position?

YES « CONVENTIONS

Are my words spelled correctly?

Does my punctuation help the meaning of my explanation?
Have | used correct capitalization and punctuation?

R

TOTAL | Q




ENGLISH LANGUAGE ARTS PROGRAM OF STUDIES K - 9 ORIENTATION: SESSION FOUR
PERFORMANCE ASSESSMENT: ENCOURAGING STUDENT SUCCESS AND ESTABLISHING STANDARDS

(k\ FILE REFERENCE C/GRAHAM 55-2000/PROGRAM WRITING/PERFORMANCE ASSESSMENT ENCOURAGING STUDENT SUCCESS AND ESTABLISHING STANDARDS.DOC

ANOTHER APPROACH TO
SELF-ASSESSMENT OF WRITING

Instead of requiring students to answer questions related to
criteria, why not challenge students to use tags or post-it
notes to highlight specified features in their writing - possibly

{ including a criterion related to a personal writing goal?




ENGLISH.LANGUAGE ARTS PROGRAM OF STUDIES K - 9 ORIENTATION: SESSION FOUR

PERFORMANCE ASSESSMENT: ENCOURAG

GING STUDENT SUCCESS AND ESTABLISHING STANDARDS
FILE REFERENCE.CJGRAHAM 99-2000/PROGRAM WRITING/PERFORI '

MANCE ASSESSMENT ENCOURAGING STUDENT SUCCESS AND ESTABLISHING STANDARDS DOC

My most
precise

DISAPPOINTMENT
words. )

Joan was walking in front of her parent's summer
home collecting seashells. She had collected about

everything that had caught her eye, when, while walking
back, she stumbled upon an old rusty bottleit seemed to

inside. She took the bottle home, cracked it open and
immediately began reading:

pen-pal.”

indicated. No_w, all she had to do was wait.

received with enthusiasm and open arms. It read:

“‘Dear Joan,

disappointed you.

“To whomever finds this, my name is Judy. I

The letter had been a long awaited item, and when it arrived

Correct use of the
apostrophe - my
personal goal.

have something in it so she went for a closer look. Introduction

creates

o . . o B interest.
She had been right in her judging - there was a note

m 13 and looking for a

The note went on listing hobbies, favorite things, grade and other things
describing her. Most of the note had been rubbed out, but that didn't stop Joan;
she pulled out a piece of paper and began writing. She then sent it to the address

it was

It was very nice of you to write back, but | am sorry to say
that | wrote that note at least 17 years ago. I'm sorry if |

Judy”

A saddened look came over Joan’s face. She
was disappointed, upset, and angry most of all.

She sat down and began writing down her name,
address and other information. Then‘,ﬁking one of her

father's wine bottles, she stuck the note inside. She then ¢—_

A sentence
which begins
with something
other than the
subject.

walked out to the beach.and threw the bottle as far as she.

could and hoped that someone would go through the same
thing.

The year was 2003 A.D. Chris was swimming in the

intergalactic sea pit when she felt something under her foot.
It was an aptique-looking wine bottle . . .

My best
showing
not

telling.

Grade Seven Student
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Homeriti5
the writing process :

Step One:
Brainstorming:
personal experiences, tnps television, m1portant events, art,
pictures, newspaper magazmes friends, family, beliefs,

literature, .
Expanding Ideas
Step Two:
Selecting Audience and the Form of the writing
Audience “Form
- friends -short story
—par'ents -poetry
-teachers -letter
-classmates -diary/journal
-other writers -notes
C -younger children -newspaper
= -public presentation -play
Step Three: |
Preparing an Outlme or Beginning your Rough Draft (Draft # 1)
Format:

Length: a minimum of 250 words
Double Space
Use one side of the page only
Label each page in the top right hand corner
in the following manner:
Draft# 1
Date
Student Name and homeroom
Page #
use arrows or cut and paste when necessary
do not concentrate on mechanics at this stage



Step Seven:
Editing ' Cﬂ\‘

Exchange papers with another member of your group.
Edit your partner's writing looking for things such as:
-the flow of ideas
(making sure that the ideas flow from orie to another)
-making sure that the writing makes sense
(use the symbol DMS in areas that are not clear)
-making sure of the mechanics of the piece
concentrate of 3 or 4 aspects of mechanics for the author to focus
on and fill in the Editing Checklist (Wh_lCh will be provided)
Mechanics include:*
paragraph development, sentence constructlon, grammar, spelhng,
punctuation, and capitalization.
Be sure to indicate to the author which areas need work.
If you are uncertain, perhaps with the spelling of a word or with
punctuation BE SURE to indicate the location of your uncertainty
for the author.

Step Eight:
Complete the Final Copy of your writing

Format:

Length: a minimum of 250 words CM
Double Space , .
Use one side of the page only
Label each page in the top right hand corner in the fo]lowmg manner;
Final Copy
Date
Student Name and homeroom
Page #
Be sure that all editing is complete and that the writing is done neatly and
accurately. Much of your work will be on display to be enjoyed by other
students, parents and myself.



Editing and Revising Drafts

Questions I can Ask to Help me EDIT.

1.

2.

Does my writing make sense? Is it clear?

Does my writing say what T wanted it to say? ,
-Does the writing fit my purpose and my audience?

. Is my beginning interesting? Will it make my reader want to read on?

Do I need to add some details about the story or topic?

. Can I cross out some arts that aren't needed?

. Do I need to rearrange some ideas to make the order clearer or to group ideas

that belong together?

. Is my ending good? What do I want my reader to know or feel at the end?

Does my ending accomplish this?

. Does my writing sound like me?

What I Can Do to Help Others Edit

1.
2.
3.

4.

Listen or read carefully and tell them the parts I like the best!
Ask them questions about any part I didn't understand.
Tell them about parts that go on too long.

Ask for more details if I don't have enough information.

How T Can Proofread My Final Draft

1
L]
*
L ]
[ ]
®
e
L J

Rl

Reread my writing carefully and ask myself questions like:
Does every sentence make sense?

Are there any missing words?

Are capital letters used correctly?

Have I used punctuation marks correctly?

Have I spelled words correctly?

Have I used the proper form of words?

Is my handwriting clear and easy to read?

Get someone else to proofread my writing as a double check.
Make the changes that are necessary.
Recopy my writing so it can be published or displayed.



the writing process

Marking Format
1. Bramstormmg /10
2. Rough Copy /30
3. Small group sharing /10
4. Re-vised Copy /30
5. Editing /20
6. Final copy ' /100
Total /200
Mark Sheet for Final Draft
Name
Low High
Ideas 12345678910
Organization 12345678910
Wording 12345678910
Usage 12345
Punctuation 12345
Spelling 12345
Handwriting/Neatness 1 2 3 4 S
Mark Sheet for Final Draft
- Name
Low High
Ideas 12345678910
Organization 12345678910
Wording 12345678910
Usage 123 45
Punctuation 12345
Spelling 12345
12345

Handwriting/Neatness



C

Step one: Students read their pieces aloud to themselves
Step fwo: Each student reads the piece aloud to a partner
Step three: Parfner reads the piece aloud

| COPS-police your writing

Another usefdl strategy for proofreading is COPS. This acrongm reminds students
of four things to consider in their writing. Students can jot the letters COPS at
the top of their pages and check off each letter as they work through the -
proofreading list.

Capitdlization > Capitadlize the first word in each sentence. Capitdlize proper
names of people, places and things.

Overall —~ How does it look overdll? Is your writing neat? Is spacing
correct? '

Punctuation > Do you have periods, question marks or exclamation points
for each sentence?

SPeIIing -> Does your spelling look correct?

Identifying spelling errors is one thing. but how can students who can't spell a
specific word. find that word in the dictionary? Here's a Smart Learning’ tip for
Just such a dilemma:

To look up the spelling of a word you don't know how to spell, use
your dictionary to check the entry of a word you do know how to
spell. For instance. if you want to check the spelling of the word
intelligent you might look up the easier word smart. You would likely
find the spelling for intelligent within the smart entry. Unsure of how
to spell enormous? Check the entry for big.

Be honest with students about how challenging it is to proofread their own
writing. Most professional writers rely on another person to proofread their
work. Encourage students to use expert editors (like a parent, teacher or other
capable writer) at the final stage of their writing.

! Smart Learning: strategies for parents, teachers and kids, Dana Antaga-Moore and Catherine Walker
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| Proofreading symbols

Writers and editors use proofreading symbols to mark changes in a piece of C
writing. These symbols are standard and are usefal tools for a goung writer..

Symbol What it means Example
/ change to lower case My p{)g is big.
= needs capital letter My dog's name is
blae.
(U change letter or word A nick(e'w for your
order thoughts...
‘H' take out word krﬁ“l love my dog.
AN add letter or word My dog's name N C”j;
A\
Blue.
~~ |close space : My dog loves
~ jelly ™ beans.
N~
© needs punctuation My dog is feeling
blue
\"P start new paragraph Al the jellybeans
were gone. [P The
next day...

Copyright © Resource Development Services, Edmonton Public Schoals. 1999. :
Permission fo copy rubrics and student pages granted to purchasing school only. Pushing the Pencil * Page 29



